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Abstract

Classroom  situations have globally shifted from monolingual to multilingual
perspectives due to globalisation and movement across the world. This has raised
awareness of the fluid and porous nature of linguistic boundaries between and across
nations.The situation necessitates adoption of new approaches in teaching and learning
in multilingual classroom contexts. Translanguaging pedagogy is one of the approaches
that allows concurrent use of several languages in multilingual classrooms. This article
investigates how teachers could use translanguaging to develop reading comprehension
in bi/multilingual classroom contexts. The participants were four Grade 5 teachers,
two of whom teach English and two teaching Sesotho. The study employed a quasi-
experimental design and used pre- and post-tests on reading comprehension, in both
English and Sesotho. The experimental group was subjected to a translanguaging
intervention between the pre- and post-tests periods to determine the impact of
the intervention. The results showed that the experimental group outperformed the
control group confirming translanguaging as a pedagogy that could improve learners’
reading comprehension. The study concludes and recommends translanguaging as
relevant in assisting teachers’ use of learners’ linguistic repertoires to improve reading
comprehension in multilingual classroom contexts.

Keywords: Linguistic repertoires; monolingual; multilingual; pedagogy; reading

comprehension; translanguaging.
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Introduction

Worldwide migration has contributed to the identity of people to become fluid and
complex (Garcia & Lin, 2017). The intranational and international levels of mobility
have raised awareness of the fluid and porous nature of boundaries, not only between
nation states, but also between the ‘named’ languages (Makalela, 2019).This has caused
the linguistic shift from literacy to bi/multiliteracy where “most people aspire to gain
competency in two or more languages” (Alexis, 2023, p. 59), which has become a norm
and a reality for many people. The belief of a child acquiring a second language at a
particular age has now become history and impractical, as children acquire multiple
languages at an early age. Linguistic diversity has extended to the classroom contexts
and as a result, teachers must be prepared with appropriate pedagogies in developing
reading comprehension of learners from different linguistic backgrounds. Teachers
should know and understand the need to change from a monolingual approach to the
one that would fit the prevailing circumstances of multilingual classrooms. The purpose
of this study is to examine the feasibility of using translanguaging as a pedagogy that
could assist teachers in developing bi/multilingual learners’ reading comprehension.
This is because reading is considered the backbone of language proficiency and a
tool that is normally used to assess fluency in a language, which is reflected through
the ability to understand, infer, and retell what one has read (Sefotho, 2019). Bi/
multilingual reading comprehension development needs consideration, as it remains
under-researched and under-theorised, especially in the African context where there
is a growing population of bi/multilingual learners. There is, therefore, a need to
consider strategies or pedagogies that could be relevant and be used by teachers in
developing reading comprehension in the new era of multilingualism. It is important
to rethink and look at how knowledge of more than one language could be used as a

resource and not a barrier in bi/multilingual classroom settings.

Classroom situations have also shifted, globally, from the monolingual perspective
to a bi/multilingual state. Learners come to the classroom with diverse linguistic
knowledge and competence in more than one language. However, this diverse linguistic
knowledge appears to have been rarely utilised to enhance learning. In most classroom
situations, the use of language is a monolingual one, one language at a time (Charamba
& Nkomo, 2022; Sefotho, 2022), where it was historically believed that there could
be some language ‘cross-contamination’ if languages are used concurrently. It was

believed that “separating the languages, the teacher avoids, ... cross-contamination,
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thus making it easier for the child to acquire a new linguistic system as they internalise
a given lesson” (Jacobson & Fattis, 1990, p. 4). Qureshi and Aljanadbah (2022, p. 247)
note that “historically, languages were considered separate entities; hence, any use of a
first language (L1) in a second language classroom was frowned upon and considered
as an interference in the second language (L2) development”. This is also supported
by Creese and Blackledge (2010) who indicate that moving between languages in one
classroom has “traditionally been frowned upon in educational settings, with teachers
and students often feeling guilty about its practice” (p. 105) yet using these languages
would be “a pragmatic response to the local classroom context” (p. 105). Research has
proved that there is no ‘contamination’, but it is a resource to knowledge (Garcia &
Otheguy, 2020) when all the languages are being used concurrently. Thus, the authors
argue, it is because there is no separation of languages, but a single linguistic system in
the mind of a bilingual or multilingual person (Garcia & Otheguy, 2020). Therefore,
it is recommended that teachers be trained to use relevant approaches in multilingual
classroom contexts. There is a need for change from the ‘old” monolingual approach
to accommodate the status quo and use the linguistic resources that learners bring to
the classroom (Sefotho, 2022). Regardless of research and recommendations on the
concurrent use of languages, teachers continue to inherit the pedagogy of separating
languages in their teaching in bi/multilingual classroom situations. The historical
monolingual approach has been found not to be appropriate in bi/multilingual

classroom contexts.

Researchers recommend a need for applying flexible pedagogies that will fit the
existing bi/multilingual paradigms (Creese & Blackledge, 2010).This calls for new and
diverse approaches or models of teaching to teacher training institutions in to equip
teachers with ways of utilising knowledge of more than one language as a resource in
bilingual or multilingual classroom settings to enhance learning. Translanguaging has
been recommended as one of such approaches that could enhance the simultaneous
use of two or more languages (Chu, 2017; Garcia & Wei, 2015). Several studies
that were done in various parts of the world (Garcia & Sylvan, 2011, Wei, 2018)
suggest that translanguaging in bi/multilingual classroom settings “creates positive
experiences at school and maximises pedagogic and cognitive benefits” (Sefotho &
Makalela, 2017). While there is vast research on translanguaging as an approach in
bi/multilingual classroom contexts, there is a scarcity of research on its effectiveness
on bilingual reading comprehension levels/categories especially in the Global South.

Research that has been conducted on reading comprehension in South Africa, shows
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that learners have poor reading comprehension which impact on their academic
performance (Hurst & Mona, 2017). This study, therefore, is intended to investigate
the effectiveness of translanguaging as a pedagogy to enhance bi/multilinguals’ reading
comprehension skills in South African multilingual classroom contexts. South Africa
is one of the countries that support the incorporation of more than one language in
the teaching and developed policies to that effect. It has developed a policy based on
its eleven official languages, “including English, the de facto lingua franca of the new
world community” (Alexis, 2023, p. 59). These official languages shape the country’s
language in an education policy, which is implemented in all public schools. The
language policy embraces the bi/multilingual status and incorporates the use of more
than one language in schools (Centre for Environmental Rights, 1996)). Research
confirms that learners can enhance literacy and oral competency in their weaker
language when they simultaneously use all the linguistic resources they have (Alexis,
2023). Translanguaging is recommended as an appropriate pedagogy in making use
of the linguistic repertoires that learners bring to the classroom (Sefotho, 2022) to
develop their reading comprehension. It is, therefore, against this background that the
current study investigates the possibility of using translanguaging as a pedagogy in

developing reading proficiency in bi/multilingual classroom settings.
The effectiveness of translanguaging

Translanguaging is defined as a practice that helps bi/multilinguals make meaning
using two or more languages concurrently (Sefotho & Makalela, 2017); a process of
meaning-making where linguistic boundaries are fluidly crossed over and disrupted
(Makalela, 2019). Translanguaging brings about the idea of languaging—which is what
people do with the language and not what the language is (Wei, 2022). This means
it embraces the use of languages as communicative resources, not bounded entities.
Translanguaging is about transcending and breaking such boundaries and differences
(Wei, 2022). It is considered as “one step further from multilingualism in challenging
the racio-linguistic ideologies that view bilingual learners as having separate languages
and languaging lives ... a pedagogy for inclusion and social justice” (Wei, 2024, p.
203-204). It, therefore, appears to be an appropriate model that could be used by
teachers to build on the appropriate methods of teaching in bi/multilingual classroom
contexts. Furthermore, translanguaging is considered as an approach that allows one to
utilise the knowledge of various linguistic repertoires. One could receive information

through one language and produce the output in another language or languages
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(Baker, 2011; Garcia, 2009). In other words, one could read or listen to a text in L2
and retell the text in writing or speaking in L1 (Sefotho, 2019). This idea of making
use of the linguistic knowledge originated from Williams (1994), where students
were allowed to internalise and understand the information in a language that they
easily understand (Welsh), and then give an output in a target language (English).This
approach was used to enhance deeper understanding of the subject matter (Hassan
& Ahmed, 2015) and to improve their understanding and proficiency of the target
language, while making use of the several languages they know. Williams (2002, p. 4),
noted that “in translanguaging, the pupil internalises the words they hear, assign their
own labels to the message or concept, and then switches the message or concept to the

other language; augments the message or concept and supplements it”.

Colin Baker (2011) developed William’s practice into translanguaging. The author
considers language as what people do with it to make meaning and not what is defined
to be. Furthermore, other linguists such as Garcia (2009), brought the practice to the
classroom situation where they see a classroom as an environment where learners
bring all their linguistic repertoires which could be used as a resource. Considering
this, Makalela (2019) and Otheguy et al. (2015) present translanguaging as an approach
that allows learners to access their full linguistic repertoire without having to be
constantly aware of socially and politically defined boundaries of named, national,
and state languages. According to Wei and Garcia (2022), one should acknowledge
the existence of the ‘named’ languages as representations of identity, social, and
cultural background of a person (Creese & Blackledge, 2015). This is an indication
that there are no boundaries between languages in multilinguals. Translanguaging
is about transcending and breaking such boundaries and differences (Wei, 2022) as
multilinguals do not think in a ‘named’ language, ‘one at a time’. Instead, there is
a cognitive interdependence known as the common underlying proficiency (Chu,
2017) which originates from Cummins (1979) theory of language interdependence.
Translanguaging emphasises that all funds of knowledge—including linguistic
repertoires, acquired through all languages and in all cultural contexts, should be valued
(Wi, 2022) and used as communicative resources in the process of meaning-making.
For the current study, translanguaging is considered as a pedagogy that allows learners
to use all their linguistic repertoires, their home language, and English as a second
language, to enhance their reading comprehension. Nur et al. (2020, p. 971) show that
“translanguaging is accurately adapted to facilitate inference-making strategies using

the learners’ mother tongue and English in the same classroom lesson ... [and it is]
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a way to reinforce students’ bilingualism in using all of their languages as a resource
for learning, reading, writing, and thinking in the classroom”. This implies that for
translanguaging to take place, one must be proficient in more than one language,
and this can be measured through one’s ability to comprehend text in the languages,

which is a skill that is gained through reading.
Reading comprehension and translanguaging

The primary step in determining reading comprehension in bilingual learners is
the ability to identify facts which appear within and beyond a text (Sefotho, 2019).
Sefotho (2019) further argues that reading comprehension encompasses the ability to
derive meaning from what is being read (Piper et al., 2015) and being able to think
beyond what is in a text. It is, therefore, considered to be a sign of proficiency in a
language (Coyne et al., 2007) if one can have understanding that goes beyond the
text. Translanguaging is in line with the component skill of reading comprehension
to construct a better reading understanding. Nur et al. (2020) confirmed that this
practice is a way to enhance reading comprehension and proficiency. It could,
therefore, become an approach that could be adapted into teachers training to prepare
them for teaching reading comprehension. Reading is an active and complex process
that involves certain skills for one to comprehend text (Sefotho, 2019). It requires
understanding written text, developing, and interpreting meaning, and using meaning
as appropriate to understand the type of text, the purpose, and the situation (Chu,
2017). Reading further requires one to make use of the linguistic and metalinguistic
knowledge to fully understand text (Sefotho, 2019).To determine reading proficiency
in a language, there are three basic areas that must be considered, namely vocabulary,
fluency, and comprehension. In terms of this paper, the focus will only be on reading
comprehension which has been identified as an essential component of literacy (Chu,
2017), as it involves one’s ability to interact with text and derive meaning from it
(Piper et al., 2015). The meaning could be seen from the learners’ lower level of
thinking which encompasses literal and recall comprehension skills from the higher
level of their thinking, which is inferential skills (Sefotho, 2019). Translanguaging
intervention was used in making use of more than one language in developing reading

comprehension.
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Methodology

The study adapted a quasi-experimental design that applied the pre-test-post-test to
a control and an experimental group from two bilingual public schools in a township
in Johannesburg, South Africa. The participants were four Grade 5 teachers, two from
each of the two bilingual public primary schools that were purposively selected based
on meeting the requirements for the study. Grade 5 was chosen, because it is the
level where learners are expected to have fully reached a certain level of proficiency
in the two languages, in this case, Sesotho and English. This proficiency would then
allow teachers to apply translanguaging approach in their teaching using the two
languages. A battery of tests, which had two parts, one in Sesotho and another similar
one in English, was used for a pre-test and post-test on reading comprehension.
Learners from both the control and experimental schools were given a passage, first in
English and another comparable one in Sesotho, to read with understanding and then
answer the questions that followed. The questions incorporated the three categories
of reading comprehension, namely literal, inferential, and retell. Questions on literal
comprehension tested learners’ cognitive ability at different levels and the ability to
recall what they read. Inferential questions tested the learners’ ability to think beyond
what they have read. The last question tested their ability to retell what they have
read, where the language of input was different from the language of output or vice

versa. The structure of the questions was similar in both the pre-test and the post-test.

The purpose of the study was to investigate the effectiveness of translanguaging as
a pedagogy that could be adopted by teachers in teaching bi/multilingual classroom
contexts. This was done through offering translanguaging to an experimental group
and comparing the performance of the learners from the selected school to that of
learners from a control group. School A was subjected to a reading comprehension
intervention during the four weeks gap between the pre-test and the post-test. School
B, which was the control school was not subjected to an intervention. During the
intervention, teachers from the experimental group were trained by the researcher
to use the translanguaging pedagogy to enhance learners’ reading comprehension
skills. These participants made use of the learners’ linguistic repertoires to make
meaning of the comprehension texts that were part of their syllabus. Learners were
allowed to engage their own languages in understanding the text and the output was
in another language that was required during a specific lesson. Teachers from the

control group, however, were restricted to using one language at a time, that is, using
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only Sesotho during Sesotho lessons and only English during English lessons, which
was the standard approach that they used prior to the research. The two approaches
to teaching were used to test the efficacy of translanguaging in bilingual classroom
contexts. Inferential statistics was used to analyse data.The results from the pre-test and
post-test were compared on both the experimental and control groups and analysed
statistically to identify the performance difference of the learners. For the purposes of
the current study, an assessment was made on whether receiving the translanguaging
intervention made any difference on the performance in the post-test (Sefotho, 2019).
This was to determine the impact of the translanguaging treatment/intervention,
versus where it was not applied. The performance of both the experimental and
the control groups was compared to test the effectiveness of translanguaging. This
was to enable teachers to assess the effectiveness of translanguaging in developing
learners’ reading comprehension skills. The study, therefore, was underpinned by the
translanguaging framework as a pedagogy that allows learners to make use of their
linguistic repertoires to enhance reading comprehension. The focus was on literal,
inferential, and retell reading skills. These skills were assessed using both Sesotho and
English as the two languages that were regarded as the languages of the schools where

research was conducted.
Results and discussion

The results presented in this section include the pre-test and post-test percentages
on the three categories of reading comprehension skills, namely; literal, inferential,
and retell. These categories are considered as vital in testing reading proficiency in
a language. It should be noted that in both schools the number of learners differ
between the pre- and post-tests. School A, which is the experimental school, 32
learners took the pre-test, and 36 took the post-test. School B, which is the control
school, 54 learners took the pre-test, but when the post-test was administered, there
were 59 learners. This indicates that some learners were missing when the pre-test was
administered. The difference in numbers was not a variable, was insignificant and did

not have any effect on the results.

Table 1 below presents the results for the performance of the learners from
the literal comprehension questions on both the pre-test and post-tests for both
the experimental (School A) and the control (School B) groups. To determine the
effectiveness of translanguaging intervention, comparison was made between the

performance in the pre-test and the post-test from both the experimental and control
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groups in their ability to answer literal comprehension questions in both English and

Sesotho.

Table I: School A (experimental) and School B (control) performance in pre- and post-tests
on literal comprehension

Text Std. q Sig.
22 Language Test | N | Mean Deviation Sig (2-tailed)
Pre- 3.0313
e | 32| [org | 12110
English P 14167 0.196 0.000
Ost- .
R rest 36 (88%] 0.93732
Pre- 2.1250
rest 32 [43%] 1.36192
Sesotho Post 33611 0.027 0.001
Ost- .
rest 36 [(67%] 1.69289
English (t=-5.548; df=66; p<0.05) Sesotho (t=-3.333; df=65.4; p<0.05)
Pre- 3.1667
_ et | 54| Jea | 132821
English Post 32203 0.345 0.838
ost- .
5 rest 59 [64%] 1.43920
Pre- 2.5185
rest 54 [50%] 1.07705
Sesotho Post 50831 0.924 0.034
Ost- .
rest 59 [60%] 1.21046
English (t=-0.205; df=111; p>0.05) Sesotho (t=-2.147; df=111; p<0.05)

Source: Adapted from Sefotho (2019)

The results of the t-test (Table 1) indicate a statistically significant difference at an
alpha value of 0.05 between the pre-test and post-test of school A, an experimental
group. The performance of school A in the post-test exceeded the international
minimum benchmark value of 75%. The results, therefore, show the translanguaging
intervention has been useful to improve literal comprehension skills. This means,
translanguaging could be a relevant approach that teachers could use in improving
learners’ reading comprehension and is, therefore, worth being included as a pedagogy
of teaching in teachers’ training institutions. The results also present translanguaging
as an approach which develops literal comprehension among bilingual learners,

especially in developing the second language, in this case, English (Sefotho, 2019).
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Table 2 below represents the Inferential ability of the learners from both the
experimental and control groups. The statistical analysis was done on the performance
of the learners on both the English and Sesotho texts to determine and compare their
inferential skills on both languages. The comparison was also made between the two
schools to determine the effectiveness of translanguaging.

Table 2: School A (experimental) and School B (control) performance in pre- and post-tests
on inferential comprehension

Text Std. : Sig.
School Language Test |N | Mean Deviation Sig (2-tailed)
Pre- 1.2188
. test 32 [61%] 0.75067
English Post 1 6944 0.098 0.006
ost- .
R test 36 [85%] 0.62425
Pre- 1.1250
test 32 [56%] 0.79312
Sesotho b 1 1667 0.596 0.823
ost- .
test 36 [58%] 0.73679
English (t=-2.852; df=66; p<0.05)  Sesotho (t=-0.225; df=66; p>0.05)
Pre- 0.8333
. test 54 [429%] 0.77093
English Post 0.8314 0.000 0.767
ost- .
. test 59 [44%] 0.94841
Pre- 0.5741
wse | 54| vy | 081500
Sesotho Post 0.3390 0.021 0.106
ost- .
test 59 [17%] 0.70979
English (t=-0.296; df=110; p>0.05) Sesotho (t=1.629; df=106; p>0.05)

Source: Adapted from Sefotho, 2019

The results in Table 2 show the mean increase in the inferences ability of learners
in school A, from the pre-test to the post-test. There is a mean increase of 24% from
the pre-test to the post-test in English and a slight increase of 2% in the Sesotho test.
This suggests that the translanguaging intervention has helped learners to gain a higher
mean in the English language than in their Sesotho home language. Statistically, this
means that the difference is significant at an alpha value of 0.05 (t=t=-2.852; df=66;
p<0.05) in an English test, whereas the results from the Sesotho test are not statistically

significant. The implication is that translanguaging has developed learners’ inferential
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skills more in the second language than in their first language. Sefotho (2019) refers to

this as breaking the hegemony of English as the sole language of literacy.

When looking at the results from the control group, school B, there is a slight
increase in the post-test performance from the pre-test, which is not statistically
significant. This implies no difference between the initial pre-test and the post-test in
this group. The Sesotho test performance was even better in the pre-test than in the
post-test. The t-test results reveal that the differences are statistically not significant at
an alpha value of 0.05 (t=1.629; df=106; p>0.05).This means learners did not perform
well in both tests. Therefore, the results from both schools confirm translanguaging
as a pedagogy that could be useful in developing inferential reading comprehension
skills (Nur et al., 2020; Sefotho, 2019). Teachers could, therefore, benefit from using
this approach in their teaching.

Table 3 below represents the results obtained from the learners’ ability to retell a
text from one language to another. Learners were given a text in English and requested
to retell it in Sesotho and vice-versa. The results from both the experimental and
control group are shown in comparison of the performance between the pre-test and
post-test and between the two groups.

Table 3: School A (experimental) and School B (control) performance in pre- and post-tests
on retell comprehension

Text Std. . Sig.
School Language Test N | Mean Y Sig 2
Jish | 0[4847;? 0.90696
0
Ertlegxl: Post 1.3333 0357 |  0.033
Oost- .
A test 36 [67%) 0.82808
Sesoth Eif{ 32 0[5612;? 0.75134
0
e::;t ) P 1.4167 0.841 0.000
ost- .
st | 20| [ | 073193
English (t=-2.178; df=66; p<0.05) Sesotho (t=-4. 397; df=66; p<0.05)
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Text Std. . Sig.
School Mg Test N | Mean Deviation Sig o led)
English | (E;ﬁ,/lf 0.63664
0
Itlegxlts Post 1.0339 0.000 0.000
OoSst- .
B st | 20| 5oy | 090907
Sesoth 1::; >4 %’25730/7]0 0.63582
0
. Post 0.9831 0.000 | 0.003
OoSst- .
st |2 | paovey | 091899
English text - (t=-3.766; df=104; p<0.05) Sesotho text - (t=-3.021; df=104; p> 0.05)

Source: Adapted from Sefotho (2019)

The results from Table 3 portray an increase in the mean for post-test compared
to the pre-test, when learners retell an English text in Sesotho. The difference is
statistically significant at an alpha value of 0.05 (t=-2.178; df=66; p<0.05). The mean
increase is even more prevalent when they retell a Sesotho text in English. The t-test
results reveal that the differences are statistically significant at an alpha value of 0.05
(t=-4. 397; df=66; p<0.05). This suggests that the group improved when retelling a
text that was in their home language in English as a second language, because of the
intervention. Learners could understand a text in one language and give an output in
the other language at a relatively high level. The results prove that allowing learners to
use their languages is an approach that could be adopted by teachers in their teaching
of reading comprehension. It is, therefore, necessary to train teachers who would be in
the position of making use of the languages that learners can speak, rather than using
one language at a time. However, similar results appear even in school B between the
pre-test and the post-test in both languages. Learners in this control group performed
better in the post-test than in the pre-test. The results of the t-test, comparing the
difference, show that the difference between the two groups in retelling an English
text in Sesotho is statistically not significant at an alpha value of 0.05 (t=1.610;
df=93; p>0.05). This insignificance does not, however, dispute the importance of the
intervention, but shows the ability of learners to use both languages in understanding
text. When retelling a Sesotho text in English, the experimental group outperformed
the control group. This means, learners’ understanding of a Sesotho text enabled them
to retell the text in English. The t-test results reveal the difference to be statistically

significant.
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Table 4 below represents the overall percentage scores gained from the post-
test in all the three areas of reading comprehension, literal, inferential and retell, in
both groups. The comparison on the three variables, presented below, shows that the

experimental group outperformed the control group in all the variables.

Table 4: Overall percentage scores

Text Language | School Literal Inferential Retell
] School A 88% 85% 67%
English text
School B 64% 44% 52%
School A 67% 58% 71%
Sesotho text
School B 60% 17% 49%

The overall percentage score, gained from School A in the English text literal
comprehension questions, is 24% more than that of School B and only 7% in the
Sesotho text. This implies that learners from both groups did not have difficulty in
answering literal questions when the text was in Sesotho, but School B had difficulty
in answering literal questions in English. The difference seems high in inferential
questions regardless of the text language used. From both the English text and the
Sesotho text, the difference performance is 41% between the two groups, which
therefore, confirms the effectiveness of translanguaging as an inference-making
strategy in both mother tongue and English (Nur et al., 2020). When retelling an
English text in Sesotho, the percentage difference is 15% and when retelling a Sesotho
text in English, the difference is 22%. This part also affirms the effectiveness of the
translanguaging which enables learners to interact with text, derive meaning from it
(Piper et al., 2015) and retell the text in another language. In general, the experimental

group outperformed the control group in all the three areas of comprehension.
Conclusion

From the results, it is clear that the translanguaging intervention improved learners’
different areas of reading comprehension.The practices that were applied during the
intervention for the experimental group were ‘translanguaging’ approaches. Learners
were allowed to discuss and respond to questions in any language that they were
comfortable with. This was in line with what other researchers mention happens

during the intervention. For example, Nur et al. (2020, p. 975) point out that:

The translanguaging process was used during the task given and presentation. The researchers

Sfound that students were independently easy to answer and understand the text well by using
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translanguaging strategy, according to a significantly increasing task score. During the treatment,
the experimental class could elaborate on their efforts more while doing the task given. Since the
students did the tasks in a translanguaging strategy, they could actively share their understanding

with other students.

Translanguaging pedagogy, therefore, could be adopted in teachers training to
help them understand how to make use of learners’ languages as a resource that can
enhance learners’ reading comprehension skills. It serves as a tool that helps learners
make sense and meaning of what they had read (Wei, 2022). R eading comprehension
requires the use of interrelated skills that develop over time, which involves language,
understanding of content, and application of certain relevant strategies (Connors-
Tadros, 2014). These could be achieved by equipping teachers with appropriate
approaches that they could use in bi/multilingual classroom settings. They could
benefit from making use of the ‘language resources’ that learners bring to the
classroom. Nur et al. (2020) confirmed that a translanguaging practice is a way to
enhance reading comprehension—to construct a better reading understanding and,
therefore, an approach that could benefit teachers in their training to become effective
in teaching reading comprehension. The results confirm that translanguaging enables
learners to make use of the languages they know and promote their higher order
thinking when their native language is involved in reading comprehension. Therefore,
from the findings of the current study, a change from the old belief of using one
language at a time to adopting relevant approaches of teaching comprehension to
accommodate bi/multilingual classroom contexts, is recommended. Translanguaging
is one of the pedagogies which does not only develop comprehension skills in a
‘dominant’ language, but in all languages and could be employed in bi/multilingual
classroom settings as an appropriate model of teaching comprehension. It promotes a
deeper understanding of the subject matter and helps learners recall what they have
read (Hassan & Ahmed, 2015). Translanguaging also assists teachers in making use of
the language resources that learners bring to the classroom. Therefore, it could be a

useful pedagogy to be adopted by teachers in their teaching.

ISSN 2788-6298

295



296

TEACHER EDUCATION THROUGH
TETFLE FLEXIBLE LEARNING IN AFRICA

References

Alexis, G. (2023). Translanguaging instruction and reading comprehension skills of
Japanese EFL learners: A quasi-experimental study. Journal of Language and Education,
9(1), 59-75.

Baker, C. (2011). Foundations of bilingual education and bilingualism, 5* ed. Clevedon,
UK: Multilingual Matters.

Centre for Environmental Rights. (1996). Constitution of the Republic of South Africa,
1996. https://cer.org.za/virtual-library/legislation/national/ constitutional/
constitution-of-the-republic-of-south-africa-1996

Charamba, E., & Nkomo, S.A. (2022). Translanguaging as a disruptive pedagogy
in language education: An analysis of metacognitive reflections of second-year
undergraduate students. Journal for Language Teaching, 56(2).

Chu, C.S.S. (2017). Translanguaging in reading comprehension assessment:
Implications on assessing literal, inferential, and evaluative comprehension among
ESL elementary students in Taiwan. NYS Teésol Journal, 4(2), 19-35.

Connors-Tadros, L. (2014). Definitions and Approaches to Measuring Reading
Proficiency. CEELO FastFact. Center on Enhancing Early Learning Outcomes.

Coyne, M.D., McCoach, D.B., & Kapp, S. (2007). Vocabulary intervention for
kindergarten students: Comparing extended instruction to embedded instruction
and incidental exposure. Learning Disability Quarterly, 30(2), 74-88.

Creese, A., & Blackledge, A. (2010). Translanguaging in the bilingual classroom: A
pedagogy for learning and teaching? The Modern Language Journal, 94(1), 103-115.

Creese, A., & Blackledge, A. (2015). Translanguaging and identity in educational
settings. Annual Review of Applied Linguistics, 35,20-35.

Cummins, J. (1979). Linguistic interdependence and the educational development of
bilingual children. Review of Educational Research, 49(2), 222-251.

Garcia, O. (2009). Education, multilingualism and translanguaging in the 21st century.
In T. Skutnabb-Kangas, R. Phillipson, A.K. Moharty, & M. Panda (Eds.), Social
Justice through multilingual education, 140-158.

Garcia, O., & Lin, A.M. (2017). Translanguaging in bilingual education. Bilingual and
Multilingual Education, 117-130.

@ ®@@ CONTACT: Malephole Philomena Sefotho - Malephole.Sefotho@nwu.ac.za
BY NC SA

This work is licensed under a Creative Commons Attribution 4.0 International License.


https://cer.org.za/virtual-library/legislation/national/constitutional/constitution-of-the-republic-of-south-africa-1996
https://cer.org.za/virtual-library/legislation/national/constitutional/constitution-of-the-republic-of-south-africa-1996

TETFLE - Official publication of the Unit for Distance Education, Vol 7, December 2025

Garcia, O., & Otheguy, R. (2020). Plurilingualism and translanguaging: Commonalities
and divergences. International Journal of Bilingual Education and Bilingualism, 23(1),
17-35.

Garcia, O., & Sylvan, C.E. (2011). Pedagogies and practices in multilingual classrooms:
Singularities in pluralities. The Modern Language Journal, 95(3), 385-400.

Garcia, O., & Wei, L. (2015). Translanguaging, bilingualism, and bilingual education.
The Handbook of Bilingual and Multilingual Education, pp. 223-240.

Hassan, N., & Ahmed, K. (2015). Exploring translanguaging: A case study of a madrasah
in Tower Hamlets. Research in Teacher Education, 5(2), 23-28.

Hurst, E. and Mona, M. (2017).“Translanguaging” as a socially just pedagogy. Education
as Change, 21(2), 126-148.

Jacobson, R., & Faltis, C. (1990). Language distribution issues in bilingual schooling (Vol.
56). Multilingual Matters.

Makalela, L. (2019). Uncovering the universals of Ubuntu translanguaging in classroom
discourses. Classroom Discourse, 10(3-4), 237-251

Nur, R.A., Namrullah, Z., Syawal, & Nasrullah, A. (2020). Enhancing reading
comprehension through translanguaging strategy. Journal of Language Teaching and
Research, 11(6), 970-977. https://doi.org/10.17507/j1tr.1106.14

Otheguy, R., Garcia, O., & Reid, W. (2015). Clarifying translanguaging and
deconstructing named languages: A perspective from linguistics. Applied Linguistics
Review, 6(3), 281-307.

Piper, B., Schroeder, L., & Trudell, B. (2015). Oral reading fluency and comprehension
in Kenya: reading acquisition in a multilingual environment. Journal of Research in
Reading, 39(2), 132-152.

Qureshi, M.A., & Aljanadbah, A. (2022). Translanguaging and reading comprehension
in a second language. International Multilingual Research_Journal, 16(4), 247-257.
Sefotho, M.P. (2019). Strategies for reading development among Sesotho-English bilinguals:

efficacy of translanguaging. PhD thesis, University of the Witwatersrand, Johannesburg.

Sefotho, M. P. M. (2022). Ubuntu translanguaging as a systematic approach to language
teaching in multilingual classrooms in South Africa. Journal for Language Teaching,
56(1), 1-17 https://doi.org/10.56285/j1tVol56iss1a5416.

Sefotho, M.P,, & Makalela, L. (2017). Translanguaging and orthographic harmonisation:

A cross-lingual reading literacy in a Johannesburg school. Southern African Linguistics

and Applied Language Studies, 35(1), 41-51.

ISSN 2788-6298

297


https://doi.org/10.17507/jltr.1106.14

TEACHER EDUCATION THROUGH
298 TETFLE FLEXIBLE LEARNING IN AFRICA

Wei, L. (2018). Translanguaging as a practical theory of language. Applied Linguistics,
39(1), 9-30.

Wei, L. (2022). Translanguaging as method. Research Methods in Applied Linguistics, 1(3),
100026.

Wei, L. (2024). Transformative pedagogy for inclusion and social justice through
translanguaging, co-learning, and transpositioning. Language Teaching, 57(2), 203-
214.

Wei, L., & Garcia, O. (2022). Not a first language but one repertoire: Translanguaging
as a decolonizing project. RELC Journal, 53(2), 313-324.

Williams, C. (1994). An evaluation of teaching and learning methods in the context of
bilingual secondary education. Unpublished PhD thesis, Bangor University, Wales,
United Kingdom.

Williams, C. (2002). A language gained: A study of language immersion at 11-16 years of age.
Bangor University, Wales, United Kingdom: School of Education.

@ @@@ CONTACT: Malephole Philomena Sefotho - Malephole.Sefotho@nwu.ac.za
BY NC SA

This work is licensed under a Creative Commons Attribution 4.0 International License.



	_Hlk165223943
	_Hlk165223833
	_Hlk151304084
	_Hlk165307315
	_Hlk165309232
	_Hlk165233156
	_Hlk218781737

